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FIRST THINGS FIRST

Ready for School. Set for Life.

Standards of Practice
Goal Area: Quality, Access and Affordability

Kindergarten Transition Community of Practice

Strategy Description
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indergarten program to the local public school
' ﬁ es for chlldren and fam:lles in all programs;

"‘ g implementing program se!f—assessment and continucus quality
s participating in the community of practice;

¢ development of a professional development plan for teaching staff in programs participating in the
community of practice, to include, at minimum the Program Guidelines for High Quality Early
Education: Birth Through Kindergarten”, the state’s Early Learning Standards (for children age 3 -5
years)”, and the state’s Infant Toddler Developmental Guidelines”; and

¢ creation of a sustainability plan to ensure that the community of practice continues.

Implementation Standards

Kindergarten Transition Specialist
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A Kindergarten Transition Specialist will be the lead facilitator for the community of practice. The
Specialist will work with the school neighborhood community to recruit participants in the community of
practice and plan meetings every other month to support the community in determining and achieving
goals. The Specialist will be responsible for coordinating the agenda, meeting days/times, invitations and
any resources necessary for each session. The Specialist will provide meeting minutes to each program in

the community.,

Target Population
Neighborhood School Communities are defined as an LEA (Local Education Agency) school site and the
surraunding local early care and education programs {center-based apd family child care homes} whose

children transition into that LEA school site, Each Neighborhood S.ﬁ Community will be considered one

Eﬁrgarten Transition Specialist. The
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families is required for a successful transition program. Participants of this strategy will collectively
develop a transition plan, including ongoing activities. The Kindergarten Transition Specialist will
plan and facilitate the participants in discussion, completion, and support the implementation of
the transition plan.

in order to maximize school readiness, comprehensive kindergarten transition plans and practices
involve preparing children and their families for schoo! entry. it is expected that the community of
practice will develop a kindergarten transition plan and implement strategies that involve children,
families and programs participating in the community of practice to support the following:
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1. Connections to increase children’s familiarity with the kindergarten program {new classroom
and school setting and the people within it};

2. Connections to increase collaboration and family involvement with the school and the
transition process; and

3. Connections to provide children with stable classroom experiences across time and facilitate
communication between preschool and kindergarten staff through regular meeting between
Pre-Kindergarten and Kindergarten staff.

The development of community partnerships among all ele nts of the early childhood education
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A plan is in place programs participating in the community of practice to ensure inclusive
environments for children identified with special needs

Sharing resources for and implementing ongoing child assessment in all programs participating
in the community of practice

ECQUIP 3.1 Children’s growth in all developmental and standard content areas is assessed in
an ongoing and authentic manner, to modify curriculum and individual instruction, and to
identify children’s needs and/or make appropriate referrals
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Early childhood inclusion in high quality early care and education programs focuses on access,
participation and supports for all children, including children with special needs, defined here as:
children with an Individualized Education Program (IEP}, Individualized Family Service Plan (IFSP),
or other professionally diagnosed educational disahility; or a child with a 504 plan or individual
health plan (IHP) or 504 Plan by a medical professional. Inclusion in early childhood education
embodies the values, policies, and practices that support every child and his or her family,
regardless of ability, to participate in a broad range of activities.... as full members of society. "

Early identification of children with special needs ensures that young children receive the services
and supports necessary to maximize their opportunities for healthy deveiopment and Ieaming.
Schoot districts are required by statute to “..identify, locajdsz
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yEChildren’s progress for the purpose of guiding instruction and making
curricular decisions Is a critical part of high-guality programming. The Kindergarten Transition
Specialist will work with the community of practice to ensure understanding of ogoing monitoring
of children’s progress and work toward creating and implmeneting a plan for all programs
participatin gin the community of practice to include the following in ongoing child assessment:

Ongoing monitor B0

1. Formative assessment activities, including using ohservation, collecting work samples, and
2. Family input in setting and assessing progress goals for their children

A review of the School District’s Literacy plan and implementation of activities to support the
plan in all programs participating in the community of practice;
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ECQUIP 2.5 The district has an LEA Literacy and Leadership Team and K - 3 Literacy Plan that
has been submitted to ADE,

Children must have the skills to succeed in reading as they enter kindergarten. The rigor of and
expectations for Move on When Reading must be understood by the educational environments
serving pre-kindergarten children and their families. The Kindergarten Transition Specialist will
assist the community of practice in understanding the LEA School Literacy Plan and how that plan
can be incorporated into the curriculum and practices in pre-kindergarten classrooms.

¢  Sharing resources for and implementing program self-assessment and continuous quality
improvement in alf programs participating in the communitiiof practice;
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iterative process. Participants and their respectwe | I n&}g all conduct ongoing, refiectlve

practices that continuously assess the quality and% ff ctlve
will review the Eariy Chiidhood Quality Empr %}k nt Practlces
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Imple % Qfg\, ; “programs for young children, Staff are
committ : ;’ fonalgey ywih that is continuous and job-embedded

%; dren in the Neighborhood Schoo! Community will
e home on using the Arizona Early Learning
and the Arizona Guidelines for High Quality Early Education

1. To address cultural competency objectives, early childhood practitioners fearly childhood service
providers shall ensure that children and families receive from all staff members and program
participants effective, understandable, and respectful care that is provided in a culturally
competent manner. Early childhood practitioners /early childhood service providers should ensure
that staff and participants at all levels and across all disciplines recelve ongoing education and
training in culturally and linguistically appropriate service delivery. Early childhood
practitioners/early childhood service providers should develop participatory, collaborative
partnerships with communities and utilize a variety of formal and informal mechanisms to
facilitate community and family-centered involvement to ensure that services are delivered in a
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manner that is consistent with the National Standards on Culturally and Linguistically Appropriate
Services and/or the National Recommendations on Cultural and Linguistic Competence for the
National Association for the Education of Young Children.”
http://minorityhealth.hhs.gov/templates/browse.aspx7hvi=2&IvliD=15
hitp://www.naeyc.org/positionstatements/linguistic

2. Service providers should understand that individual Tribes/Nations are distinct and separate
communities from other Tribes/Nations and their governmental systems, and structures are not
reflective of each other. Services to Tribal communities and on reservations must be provided in a
manner compatible with the Tribe’ s/Natlon s cultural bel:efs nd pract:ces to include the

3. Service providers can obtain information abo GeIg di An tribal lands from a variety of

e

&tor) 7Regional Count thembers, tribal websites and
publlcatlons, as well as official represen -"“é? 5 of the Tribe/Nation s? e ‘q::» the governing body,
standing committees and authorized depagtments.

[ ‘14. from one or mgeQf these sources
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! http:/fwnww.ewenger.com/theory/

" patton, C., Lopez, M.E,, LoCasale-Crouch, J., and Sweeney, B. (2013}.Family Engagement In Transitions: Transition to Kindergarten, Harvard Family

Research Project and Boston Childran’s Hospital.
http:/feclkc.ohs.acf. hhs.gov/hslc/tta-system/family/docs/transitions-kindergarten.pdf

BDevelopmental Guidelines for High Quality Early Education: Birth Through Kindergarten. {2010) Arlzona Department of Education and First Things First
http://vwww.azed.gov/eary-childhood/files/2011/10/program-guidelines-complete.pdf

¥ Arizona Early Learning Standards, 3" Editien (2013}
hitp:/fwww.azed.gov/early-childhood/files/2011/11/arizona-early-learning-standards-3rd-edition.pdf

¥ Infant Toddler Developmental Guidelines {2013)
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http:/fwvew.azed.gov/earlychildhood/files/2012/10/az_infant_toddler _guidelines_complete-2.pdf

v Early Chitdhood Quality fmprovement Practices Manual: Standards ard Rubric for Program Assessment. Arizona Departement of Education,
http://www.azed gov/early-childhood/files/2011/11/ecquip-biner-final-11.28.12.pdf
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